Diane Heacox, Ed.D.
d by Rick Wormeli

Making
Differentiation
@ Malolt

How to Ensure Success in

Academically Diverse
Classrooms




\

Making
Differentiation
@ [Halolf

How to Ensure Successin .
Academically Diverse
Classrooms

Diane Heacox, Ed.D.

Foreword by Rick Wormeli

7

free spirit
. D




Copyright © 2017, 2009 by Diane Heacox, Ed.D.

All rights reserved under International and Pan-American Convention. Unless otherwise noted, no part of this book may be
reproduced, stored in a retrieval system, or transmitted in any form or by any means, electronic, mechanical, photocopying,
recording or otherwise, without express written permission of the publisher, except for brief quotations or critical reviews.
For more information, go to freespirit.com/permissions.

Free Spirit, Free Spirit Publishing, and associated logos are trademarks and/or registered trademarks of Teacher Created
Materials. A complete listing of our logos and trademarks is available at freespirit.com.

Library of Congress Cataloging-in-Publication Data

Names: Heacox, Diane, author.

Title: Making differentiation a habit : how to ensure success in academically diverse classrooms / by Diane Heacox, Ed.D.;
foreword by Rick Wormeli.

Description: Updated edition. | Minneapolis, MN : Free Spirit Publishing, 2017. | Includes bibliographical references
and index. | Description based on print version record and CIP data provided by publisher; resource not viewed.

Identifiers: LCCN 2017016536 (print) | LCCN 2017020077 (ebook) | ISBN 9781631982088 (Web PDF) |
ISBN 9781631982095 (ePub) | ISBN 9781631982071 (paperback) | ISBN 1631982079 (paperback)

Subjects: LCSH: Individualized instruction. | Cognitive styles in children. | Mixed ability grouping in education. |
BISAC: EDUCATION / Teaching Methods & Materials / General.

Classification: LCC LB1031 (ebook) | LCC LB1031 .H393 2017 (print) | DDC 371.39/4—dc23

LC record available at https://lcen.loc.gov/2017016536

children’s use of the Internet.

Free Spirit Publishing does not have control over or assume responsibility for author or third-party websites and their content.
At the time of this book’s publication, all facts and figures cited within are the most current available. All telephone numbers,
addresses, and website URLs are accurate and active; all publications, organizations, websites, and other resources exist as
described in this book; and all have been verified as of January 2022. If you find an error or believe that a resource listed here
is not as described, please contact Free Spirit Publishing. Parents, teachers, and other adults: We strongly urge you to monitor

Cover and book design by Tasha Kenyon and Emily Dyer
Edited by Meg Bratsch

Free Spirit Publishing

An imprint of Teacher Created Materials
9850 51st Avenue North, Suite 100
Minneapolis, MN 55442

(612) 338-2068

help4kids@freespirit.com

freespirit.com



Dedication

To my husband, John Bloodsworth, who is always willing to be there and take on
tasks that enable me to do my “schoolwork.” I wouldn’t or couldn’t be what I am
today without your continued support and love. To my daughter, Kylie, my very
best friend. You are the light of my life and always will be.

Acknowledgments

My friends in “gifted land” have continued to challenge my thinking and excite
me with their innovative ideas, scholarly work, and intellect. I am grateful for their
support and encouragement.

Special thanks go to Rick Wormeli, whose inspiring work and passion for
teaching has resulted in new insights for educators and huge benefits for the
students in their classrooms.

Thanks also go to Richard Cash, who always answers his phone when I need a
word of advice or support . . . and makes me laugh! Richard’s reflective thinking,
in-depth knowledge, and creativity have made our collaborative work a joy.

In addition, I'd like to acknowledge Meg Bratsch, my editor, whose kind words,
support, keen eye, and thoughtful, insightful work helped make this book “shine.”

Finally, I extend my gratitude to all the teachers, principals, and school leaders
across the United States and Canada, as well as those in Sweden, Denmark,
Germany, and South Africa, who have shared their enthusiasm for and commit-
ment to doing whatever is necessary to help all students be successful in learning.

You and your students will continue to be the inspiration for my work.



N

Contents

List of Figures viii
List of Reproducible Pages X
Foreword Xi
Introduction 1
Critical Elements for Success in a Differentiated ClasSroOm .......ccccveveirenieieeneeesecee e 1
ADOUL THIS BOOK .ttt sttt ettt ettt se et et e st et enneneetens 2
HOW 0 USE ThiS BOOK.....couiuieiiieiietiieieeiete ettt ettt ettt st b e s e L
Personalized Learning and Differentiation ... L
Chapter 1: Identifying Your Learning Goals 7
Differentiation and Content STaNAardS ..ottt 7
KKNOW YOUTE KUDOS ...ttt et ettt bbbt et et e b et b ebe bt eneenee 7
Thinking Through the When and How of Differentiation..........cccooeveeieciececeeeeceeeeeee e 9
Chapter 2: Examining Your Professional Practices 12
KNOW YOUISEIf @S @ TEACKNE ..ttt ettt 12
KNOW YOUTE STUAENTS ...ttt ettt ettt b e st s et e et e beebeseeeneenean 13
Chapter 3: Applying Practical and Doable Assessment Strategies......ccccceeceeeeeeeee 25
The Role of Preassessment in Differentialion ... 27
FOrmMative ASSESSIMENT ......iiiiiieieiiieetet ettt ettt sttt st ese s e st seesenseseesesseseesensesesn 35
SUMMATIVE ASSESSIMENT...uiiiiiieiiieiietitetetet ettt ettt et st eete st seetesteseesesseseesesseseesenseseesesensesenseneas LL
Should | Differentiate ASSESSMENTS?.....ciciiiiieieeeteee ettt ettt e et sae e esesseneas 48
Assessment Modifications for Special Needs StUdeNtS.......c.ooovevieeeeieceeeeeeeeeeeeeeeeeeee 51
Differentiated Grading on Differentiated ASSESSMENTS........covvviiciiiieeeeeeceeeeeeeeee e 52
Chapter 4: Using a Differentiated Learning Plan 53
The Nine Phases of Using the Differentiated Learning Plan ........ccccecveivevieiniecieceseeeeeeeen 54
When and How to Differentiate USINg @ DLP ..o 57
Chapter 5: Motivating Learning Through Choice Opportunities 68
Offering Choices in Content, Process, and Products ........c.cceeveeeierieiiicciececeeceeeeeeee e 68
Formats for ChoiCe OPPROrtUNITIES ....ccueieeee ettt e e eaae e eraeeenae e 69
Using Choice Opportunities with Primary StUdentS........ccooveoieeiicicieeeeeeeeeeeeeee e 77

Shopping for Ideas for Choice OPPOrtUNITIES ........ccviiiieiieeccececeeee e 79



Chapter 6: Prescribing Tiered Assignments and Using Flexible Grouping.......... 81

THErEd ASSIGNIMENTS ..ottt ettt et et et e et e e teeebeeaeeseesseeasesseeeseeseeaseeaseessenseens 81
Grouping in a Variety of Ways for a Variety of PUrPOSES........c.ccveieeiiieciiceeceeeeeee e 97
Chapter 7: Maintaining Flexibility in Planning and Teaching 106
FIeXiDility iN LESSON ROULINES....ccviiieeeeeee ettt ettt e e e eaaeeenaeenaee s 106
Flexibility in Delivering Differentiated ACLiVItIES .....ccuooiiiieciiieceeeee e 113

Chapter 8: Developing Student Responsibility and Independence..........ccccceeee.. 116

Your ManagemMeENt Profil ...ttt ettt ae et eteeeaeeneenes 116
Routines to Make Everyday Events GO SMOONIY.....c..ooiiiiiiiiiiceeeecece e 117
Chapter 9: Using Ethical Grading Practices .... 127
WVNAT IS F@IT7 ittt ettt ettt ettt ettt b e es s ens e st s en s e st e s e s eseesenseseesenseneesensens 127
The Purposes and Problems Of Grading ..ot 127
Grading in the Differentiated ClaSSrOOM .....c.ooviiviceeeeeeeeeeeeee et 128
Grading Gifted Students Fairly and EQUItADIY c...o.ooiiieieeeeeeeeeeeeeeeeee e 131
GradiNG IS PEISONQAI ...ttt ettt et et e et eat e te et e et e enteenaeeaeeereeeseeneeenes 133
Chapter 10: Differentiating for Gifted and Talented Learners.......ccccceeeeeeeccccennee 134
How Is Differentiation Different for Gifted Learners? .......coocveveeeirecieenieieeseeeseeeveeienas 134
Strategies for Differentiating for Gifted and Talented Learners........cccveeveeeeeecveeceeeeeennne. 134
Differentiation for Gifted Learners IS Different ... 141
Chapter 11: Using Differentiation Strategies with Learners Who Struggle....... 150
Fundamental Beliefs About Students and LEArNiNG .......ccoeveeeeeeieeeceeeeeeeeeeeeeee e 150
A Three-Tier Model for Academic INterventioNS........ccccvviieieieiieieeeeeee s 151
A ProblemM=SOIVING PIrOCESS .....oouooeeieeeeeeeeeeeeeeeeeeee ettt ettt eaeeaeeneeereeeaeeeeenes 151
UNIVersal DeSigN fOr LEAIMING ...ooviieeieeeceeeeeeeee ettt ettt et e et e eaeeeteeneeeeenaeeneas 152
THE RTIoDI LINK ettt ettt ettt et et teeteeteeaeere e e et eseeneenes 152
Academic Interventions for Learners Who Struggle ... 154
Chapter 12: Providing Leadership for Differentiated Classrooms..........cccceeeeeee 156
TEACKET LEATETS ...ttt ettt ettt ettt et b et s b nsens 156
Developing a School-Based Action Plan for Differentiation........ccooveeiivieiieicciccicecee, 156
Reflecting on TEAChING PraCliCES......oovi ettt ettt et et 160
Strategies to Keep Differentiation at the FOrefront ........cccoovovieeeiccieciceeceeeeeeeeee 161
Conclusion: Making Differentiation a Habit 166
References and Resources. 168
Index...... 172

About the Author 179




viii

List of Figures

Figure1
Figure 1.1
Figure 3.1
Figure 3.2
Figure 3.3
Figure 3.4
Figure 3.5
Figure 3.6
Figure 3.7
Figure 3.8
Figure 3.9
Figure 3.10
Figure 3.11
Figure 3.12
Figure 3.13
Figure 3.14
Figure 3.15
Figure 3.16
Figure 3.17
Figure 3.18

Figure 3.19
Figure 3.20
Figure 4.1
Figure 4.2
Figure 4.3
Figure 4.4
Figure 4.5
Figure 5.1
Figure 5.2
Figure 5.3
Figure 5.4
Figure 5.5
Figure 5.6
Figure 5.7
Figure 5.8
Figure 5.9
Figure 5.10
Figure 5.11
Figure 5.12
Figure 5.13
Figure 5.14

The Cycle of Teaching, Learning, and AsSSeSSMENt........cccoovvveeeeeeceeceeeeeeecee e 1
From Standards to Summative ASSESSMENT ........ccveirieiriirieieeeeeeee e 10
Systematic Unit-Level Assessment ProCedUres.........cooovvveieeceecieceeeeeeeeeeenens 26
PreassessSmMENt STrat@UIES ...ttt 28
Preassessment Strategies for Specific Curricular Areas.......cccccveeeeeeveeceeennnne. 29
Five Learning Preferences for a Math Task: Computing Percentiles................ 29
SAMPIE TOPIC WWED ...ttt ae et e e eaeeereans 30
Sample WalKabouUt Chart........oi et 31
Knowledge Bar Graph TeMPIAtE ...c.ei e 32
Sample Knowledge Bar Graph....... e 32
SAMPIE CHECK-IN SHIPS oottt ettt et e eaeeereens 33
SAMPIE Frayer DIAGIAM ..ottt ettt eaeeaeeeeeneeenseeaeens 3L
Common Frayer Diagram TEMPIALES ......oovieeeceeeceeeeeeeeeeeeeeeeee et 3L
Formative Assessment Strat@QiesS. ..o iiiiceieeeeeeeeeeeeeee e 37
Sample Graphic Organizer: Events in the Civil War.......c.coocoovveeeieeecieeeeeeeee 38
Sample Graphic Organizer: Positions on an Environmental Issue...................... 39
SAMPIE EXIE SIID ettt et ettt eaeeaseee e e eaeeereens 41
SAMPIE PraVIEW/REVIEW ...ttt ettt ete e eaeeeaeens 42
Independent and Teacher-Facilitated ASSESSMENTS ......ccvecvieveiieieecieeeeeeee L
Assessing English Language Learnersin

Teacher-Facilitated ASSESSMENTS ....cc.ccivvirieieieeeeeee et 46
Task-ApPpPlication CONTINUUM .......ooiieececeeeee ettt 50
Totally TO EXamMple . .. 51
Ideas to Hook Students into LEArNING .....c.ooveeiieeieeeeeeceeeeeeeeeeee e 54
Differentiated Learning Plan: EXample #71 ..o 58-59
Differentiated Learning Plan: EXample #2 ..o 60-61
Differentiated Learning Plan: EXample #3......c..ooooiooeeceeeeeeeceeeeeeeeeeene 62-63
Differentiated Learning Plan: EXample #4 .....c.ooovoeeieeeeieeeeeeeeceeeeeeeeee e, 64-65
Nonfiction BOOK TiC-TAC-TOE ...ccuciriiieieiiieeieieeeeetet ettt enas 70
Fiction BOOK TiC-TAC-TOE ....eeiriiieeieieietieieiettetetete ettt sse s esess e s nseseenas 70
Math REVIEW TiC-TAC-TOE .....cirieietiieietesietetet ettt ettt ebe s 71
SPEIING TIC-TAC-TOER ettt ettt ettt eaeeeaeeaeeneeeaeeeaeeereens 72
Mythology QUESEIONS TIC-TAC-TOE ...ccuiiiieeeeeeeeeeeeeeeeeee ettt 72
Learning Preferences Tic-Tac-Toe TeEMPIAtE.....ccvovieeiieeeeeeeeeeeeeee e 73
Basic Order of Operations Choice BOArd ........c.ocvevieeeeeeeeieeeeeeeeeeeeeee e 73
Advanced Order of Operations Choice Board ........c.cceoeveeiieeeieceeceeeeeeeeeen 73
Solar System Tic-Tac-Toe: BaSiC VEISION .....oovieeeeeeeeceeeeee et 74
Solar System Tic-Tac-Toe: AdVaNCed VEISION .....c.oceecvieeeeeeeeeeeeeeeee et 74
Informational Text TWO-bY-TWO BOArd........cccoovieuieeieeeceeeeceeeeeeeeeee e 75
Sports and Clothing TWO-DY-TWO BOAIrd..........coeeiiiiioiiiieiieceeeeeeeeee e 75
Technical Writing Show-and-Tell BOArd ...........cooooeiiieceeeeeeeeeeeeeeeeeeee e 76
Civil Rights Movement Show-and-Tell BOArd.........ccoocveeeiieiieceeceeeeeeeeeeeeeens 76



Figure 5.15
Figure 5.16
Figure 5.17
Figure 5.18
Figure 6.1
Figure 6.2
Figure 6.3
Figure 6.4
Figure 6.5
Figure 6.6
Figure 6.7
Figure 6.8
Figure 6.9
Figure 6.10
Figure 6.11
Figure 6.12
Figure 6.13
Figure 6.14
Figure 6.15
Figure 6.16
Figure 6.17
Figure 6.18
Figure 6.19
Figure 6.20
Figure 6.21
Figure 6.22
Figure 6.23
Figure 6.24
Figure 6.25
Figure 6.26
Figure 6.27
Figure 6.28
Figure 7.1
Figure 7.2
Figure 7.3
Figure 7.4
Figure 7.5
Figure 7.6
Figure 7.7
Figure 7.8
Figure 7.9
Figure 8.1
Figure 8.2

Fractions RAFT ..ottt sttt st 77
AMEFICAN HISTONY RAF T ..ottt 77
Primary ChoiCe BOArd ..ottt eaee s 78
Choice of Primary BOOK ProjECES ......oouiiviiiiceeeeeeeeeeeeee e 78
Tiering by Readiness: EXampPle HT ...t 83
Tiering by Readiness: EXampPle H2......oov it 83
Tiering by Level of Challenge: EXample #1 ... 84
Tiering by Level of Challenge: EXample H#2 ... 84
Tiering by Level of Challenge: EXample #3 ... 85
Tiering by Level of Challenge: EXample H#4 ......c.ooveeieceeeeeeeeeeeeeeeeeee e 85
Tiering by Degree of Complexity: EXample H#T....ccoovevieeieiiicieeeeeeeeveeeeeeee 86
Tiering by Degree of Complexity: EXample #2 .....oovevieevieieieeeeeeeeeeveeeeee e 86
Tiering by Degree of Complexity: EXample #3 ......covoieeeeieeeieeeeeeeeveeeeee e 87
Tiering by Degree of Complexity: Example #4.............ccoiiiiiiiain... 87-88
Tiering by Level of Scaffolding: Example #1............ooi it 88
Ecosystems Word Bank ... 89
Ecosystems Chart. ... ..o 89
Ecosystems Graphic Organizer .. .......iuiiii i 89
Tiering by Level of Scaffolding: Example #2 ...t 89
Tiering by Level of Scaffolding: Example #3 ...t 20
Tiering by Level of Scaffolding: Example #4 ... 20
Tiering by Degree of Openness: Example #1.........ooviiiiiii i, 91
Tiering by Degree of Openness: Example #2 .........cooiiiiiiiiiiiiiinann.. 91
Tiering by Degree of Openness: Example #3. ...t 91
Tiering by Level of Abstraction: Example #1 ...t 92
Tiering by Learning Preference: Example #1.......ooiiiiiiiiii i, 92
Tiering by Learning Preference: Example #2. ..o, 93
Tiering by Learning Preference: Example #3. ...t 93
Three-Tier Task EXample ... 95
Sample Three-Tier Task Planning Framework................oooiiiiiiiin.. .. 926
Tiered Assignment Design Template: Example #1...........ccooiiiiiiiii.l. 98
Tiered Assignment Design Template: Example #2. ...t 29
Math Lesson ROUTING . ... 106
Sample Math Lesson Routine: Fraction and Decimal Equivalents............ 107
Differentiated Math Lesson Routine: Fraction and Decimal Equivalents....108
Lesson Routine SCeNArio A. ... e 110
Lesson Routine ScenarioB. .. ..o 110
Lesson Routine SCenario C. .ot 111
Lesson Routine SCenarioD. ...t 111
Reading Readiness: STOry Maps . ..ot 112
Student ChoiCe: DeSErtS. ..ottt 112
Classroom Management JIgSaW .. ...ttt 16

CloCK BUAAI®S ..o 119



Figure 8.3 Sample Writing Project Menu ...... ...t 122

Figure10.1 Tiered Assignment for Gifted Learners...............cccoiiiiiiiiiiiiian... 136
Figure 10.2 Developing Advanced Standards for Gifted Learners......................... 136
Figure 10.3 Sample Guidelines to Develop Curriculum Depth and Complexity .......... 137
Figure 10.4 Trigger Words for Critical REaSONING . .....iiiiiiiiii i 138
Figure10.5 Sample Tiered Assignment Using Critical Reasoning Trigger Words........ 139
Figure10.6 Trigger Words for Creative ThinKing.........coiiiiiiiiiiii i 139
Figure 10.7 Sample Tiered Assignment Using Creative Thinking Trigger Words ........ 139
Figure 10.8 Trigger Words for Problem SoIVING ...t 139
Figure 10.9 Sample Tiered Assignment Using Problem-Solving Trigger Words ......... 140
Figure 10.10 Complexity-Rigor MatrixX..........ooouiiiii i 140
Figure 10.11 Template for Designing Tiered Assignments: Energy Sources............... 143
Figure 10.12 Template for Designing Tiered Assignments: Simple Machines.............. 144
Figure 10.13 Template for Designing Tiered Assignments: Citizenship .................... 145
Figure 11.1 The Reflective Process of Differentiation ...l 151
FigureT1.2 The RTI-DILiNK. ..o e 153
Figure 1.3 Think AlOUdS. ... e e e 155

List of Reproducible Pages

See page 178 for instructions for downloading the digital content.

Teacher Inventory on Differentiation Practices and Strategies.......................... 14-15
Continuum of Levels of Teacher Development in Differentiation ....................... 16-19
SUINVEY Of STUABNTS .o e e e 20
Class DIVersity Profile . ... e 21-24
Differentiated Learning Plan ... e 66-67
Checklist of Six Essential Features of Differentiated Choice Boards........................ 80
Criteria for Well-Designed Tiered AsSignments. ..ottt 103
Three-Tier Task Planning FrameWork ... ..ot e 104
Tiered Assignment Design Template ... e 105
25 Formats for Differentiation ... ...oooiiiiii e 14-115
Classroom Management CoNtiNUUM . ...ttt 124
Assignment Check-In Sheet ... ... 125
Criteria for Well-Designed Anchor ActiVities. ..o i 126
Differentiation for All Students vs. Differentiation for Gifted Learners.................... 146
Guidelines to Develop Curriculum Depth and CompleXity .......coovviiiiiiiiiiii ... 147
BlOOM S TaXONOMY .ttt e e e e e e 148
Template for Designing Tiered ASSiGNMENtS .. ..ottt 149
School-Based Action Plan for Differentiation ..o 162
The 20 Foundational Beliefs of Differentiated Classrooms .............cccovviiiiiiiina... 163
Walkthrough Indicators of Differentiationin Action.............cooiiiiiiiiiiiiii.. 164
Tips for Keeping Differentiation Alive in Your School ..., 165

The Habits of Differentiation ... ... e 167



Foreword
by Rick Wormeli

Most schools aren’t set up to teach. They are institutions,
and as such, they establish uniform policies and practices
to perpetuate the accepted schematics and agenda. A lot
of energy, time, and money is spent on protecting the
institution’s status quo; in some cases, more than what is
spent on the school’s primary objective: student learning.

As humans, we like schematics; we want corners
squared and elements classified. It tends to make us feel
like we know what we are doing and are making progress.
The problem, though, is that human development,
by nature, is messy and inexact. As a result, we grow
frustrated as educators, attempting to impose order on
a disorderly enterprise. We're professionals, too, which
means that were expected to know what we're doing. To
list our ambiguities, admitting that education is an imper-
fect system run by imperfect people, makes us uneasy.

For teachers, striking gold is finding a coherent set
of practices that reconciles this nonuniform human
nature of students with the institution’s goal of providing
individuals with sound educational backgrounds from
which to launch meaningful lives. In this new edition of
Making Differentiation a Habit, these practices run deep,
and we are richer for it.

No single book, presenter, DVD, blog, podcast,
app, or webinar can provide all the strategies needed to
respond successfully to every unique teaching situation;
but wow, this one comes closer than most. And it
gives us launch pads of our own: insights to construct
solutions and clear places we can retrieve additional
ideas when we're stuck. Skillfully, Diane Heacox weaves
together two important facets of her extensive experience
with differentiation that are not commonly found in
the same book: vast scholarly research and complete,
sensitive knowledge of everyday classroom realities.
Making Differentiation a Habit puts the negative “ivory
tower” stereotype of teacher guides to rest and embraces
the informed practicality that comes from an intelligent
educator who has walked both paths.

The new edition is still all about the mindset and

tools of differentiation, but what an update it is! Diane

has added sections on higher-order thinking opportu-
nities; differentiated grading (including how to grade
gifted and advanced students in the regular classroom);
digital tools; new ways to scaffold for scudents who need
it; fresh ideas on tiering by readiness, challenge, com-
plexity, openness, abstraction, and multiple intelligences;
and what all this means for blended and personalized
learning models for those who are implementing them.

Diane is keenly aware of the motivational aspects
of differentiation—including student choice—without
sacrificing focus on curriculum standards, and she
threads those ideas into each section. She even includes
downloadable PDFs and a slideshow for us to use for
professional development, and yes, she still has our
backs, offering plenty of ideas for RTT applications,
integrating differentiation with national standards,
and thinking reflectively about our own differentiated
instruction efficacy, even when we struggle. Additionally,
she provides new ideas for leaders on shifting school
culture toward a differentiated mindset.

This new edition is among the top three books
I recommend to anyone differentiating for the first
time or for those looking for ways to reinvigorate their
practice and take it to the next level. Diane answers the
“show me what it looks like” plea and provides ways for
educators to add their own ideas. She explains not only
how to differentiate, but when to differentiate as well,
providing template after template, idea after idea. But
rather than a simple list of recipes or paint-by-number
paintings, we are given tools to be active, not passive,
in our lesson design, and to tweak the strategies to meet
our unique classroom needs. This is a thinking teacher’s
manual for differentiation.

Throughout, Diane incorporates a wide variety
of subjects and grade levels, from kindergarten-level
mathematics to high school-level literary and historical
analysis, so readers will see themselves in her ideas. One
of the most helpful designs in the book remains the
Differentiated Learning Plan (DLP), a user-friendly

structure appropriate for all subjects and grade levels
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that incorporates the best principles of differentiation
into a step-by-step process for creating an effective,
differentiated lesson plan. She also includes guidelines
for how to create and use flexible grouping, classroom
routines that enable smooth transitions, and ideas for
what to do when we discover something new about a
student’s learning, answering the anxious “What do I
doif...?” question.

Differentiating instruction, assessment, and grading
requires the courage of our pedagogical convictions.
There is unusual pressure in many schools today
to march students through packaged curriculum
sequences to “teacher-proof” the curriculum from any
error of inequity committed by a rogue teacher trying
something different. Teachers are called to “maintain
fidelity” to the curriculum, but this is a vivid insult
to a well-trained, thoughtful professional. Sure, many
planning guides are written by experienced teachers
who provide rich resources, deep thinking, and alleviate
the need to reinvent the wheel, and we should follow
their lead. But mechanisms should be built into those
plans to deviate as warranted, depending on the needs

of the students we serve. After all, our first allegiance

is to the students—those quite advanced and those still
struggling—not the institution.

Diane demonstrates courage and professionalism on
every page, and she gives us the instruments to counter
uninformed cynics who attack differentiation based on
myths and misconceptions. She helps us assess our own
teaching philosophies in relation to differentiation, and
she pushes us to be so conscientious in our efforts that
we're willing to step outside of our comfort zones, become
articulate ambassadors for successful teaching, and make a
positive difference in our students’ achievement.

In the past two decades, demand for teacher training
in differentiated instruction has exploded as school
districts recognize how critical differentiation is to their
missions. While it’s just another name for high quality,
eclectic teaching, differentiated instruction includes
some universally effective protocols that enable flexible
responses to students’ needs. Some practices are more
effective than others, however, and we need a trusted
expert to lay out the best options. After reading this
updated edition, no one will lack for helpful ideas or the
impetus to use them. Making Differentiation a Habir is
destined to be cover-worn, dog-eared, margin-marked,
and text-highlighted for years to come. I look forward
to meeting the students of teachers who embrace its

courageous and adroit pedagogy.

Rick Wormeli
Author of Fair Isn’t Always Equal and
Dz'_ﬁ‘ermtz’atz’on: From Planm'ng to Practice



Introduction

In the years since the first publication of Making
Differentiation a Habiz, 1 have had the privilege to work
with teachers both in the United States and interna-
tionally. I've had opportunities to meet face-to-face or
via technology with educators in public schools both
large and small, charter schools, independent schools,
and international schools abroad. And regardless of
where educators work for the success of all learners, the
questions and concerns these teachers raise about differ-
entiation seem to be similar.

“How do I make differentiation more doable given
the limitations of time and resources? How do I develop
greater independence and responsibility in my students
so that differentiation can be more easily managed?”

“With all the ‘tips and tricks” publications on differ-
entiation, how do I know I am implementing research-
based strategies in my classroom?”

“How can differentiation inform the work that I
do with students who are struggling academically in
my classroom?”

“Are the needs of gifted learners being appropriately
addressed with classroom-level differentiation?”

“Is grading different in a differentiated classroom?”

“How does differentiation fit with new initiatives
in our school such as personalized learning, web-based
technologies, problem- or project-based learning, student
directed inquiry, or blended learning?”

The purpose of Making Differentiation a Habit is to
respond to the burning questions of teachers and school
leaders as they work in differentiation. This booK’s intent
is to help teachers make differentiation a routine part of
their work with students. When differentiation becomes
a habit, it becomes the way in which we go about
“school.” The teaching and learning process becomes
fluid and flexible as we consider the differences in our
classrooms and plan for them.

When teachers effectively differentiate instruction,
there is a continuous flow in the processes of teaching,
learning, and assessment. These components operate not
as steps that we follow, but rather as a continuous cycle,

cach process informing the next. Figure 1 shows this cycle.

The purpose and goal of teaching is student learning.
The cycle typically begins with formal or informal pre-
assessment in the assessment phase. Based on what you
learn about your students’ needs, you plan and enter the
teaching phase. At this point in the cycle, students are
engaged in learning. While the students are engaged in
learning, as well as after the learning sequence, you again
enter an assessment phase, this time using formative
assessment strategies. You reflect on whether the students
have accomplished learning goals. At this point in the
cycle, you may need to enter another phase of teaching
and learning utilizing additional strategies in differentia-
tion. O, if goals are accomplished, you move into a new
cycle with new goals. Each phase of the cycle informs
your responses to and plans for your students. This book

provides strategies for each of these cycle phases.

=
i

The Cycle of Teaching,

Learning, and Assessment

Critical Elements
for Successina
Differentiated
Classroom

Much has been written about differentiation as teachers
take on the challenges of academically diverse class-

rooms. Ciritical to effective responses to student learning
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differences is an understanding of what differentiation
is and #sn’¥. It is assumed that teachers recognize that the
academic diversity in their classrooms and standards/
goals-based education demand authentic differentiated
approaches to increase the likelihood of student success
in learning. But what do these differentiated approaches
look like? Following are the 12 critical elements for
success in a differentiated classroom. These provide the
framework (and 12 chapters) of this book.

Authentic differentiation requires you to:

1. Identify learning goals, or KUDOs (what your
students need to Know, Understand, and be
able to Do).

2. Examine your professional practices in light of

your students’ needs.

3. Apply practical, doable, and valid assessment

strategies.
4. Create differentiated learning plans.

5. Use choice opportunities to motivate student

learning.

6. Prescribe tiered assignments and use flexible

grouping as necessary and appropriate.
7. Maintain flexibility in your planning and teaching.
8. Develop student responsibility and independence.
9. Use ethical grading practices.

10. Differentiate instruction for gifted students with their

particular and specific learning differences in mind.

11. Integrate differentiation strategies with academic

interventions for students who struggle.

12. Commit to a leadership framework for differentiated

classrooms in your school.

About This Book

This book provides specific ideas, strategies, templates,
and formats that reflect authentic differentiation. The
ideas in this book evolved from my professional practice
as a classroom teacher and facilitator of opportunities for
gifted learners, and from my work with academic under-
achievers. Some strategies come from the practical ideas of
teachers I have had the pleasure to work with. The specific

goals of the book and chapter descriptions follow.

What's New in This Update?

Since its initial publication, the following
elements have been added to or expanded
upon in this new edition:

» Revised planning templates that reflect the
new language and definitions of Bloom'’s
Taxonomy

o Practical scaffolding strategies for increasing
the success of learners who struggle

» Digital tools and apps for assessment

o Strategies for designing summative
assessments with rigor in mind

o Expanded strategies for grading gifted
students in fair and equitable ways

o Guidance for using ideas, strategies, and
tools in the book with personalized learning
models

The Goals of Making
Differentiation a Habit

» To identify critical elements for success in

academically diverse classrooms

» To distinguish authentic differentiation from

random teaching tips and tricks

» To provide a format for writing learning goals that
increases your clarity about what you want your

students to know, understand, and be able to do

» To examine professional practices that enable
educators to plan for the next step in developing
the habit of differentiation

To present practical, informal assessment strategies

To present a differentiated learning plan that
is essential for success in academically diverse

classrooms

To examine the ways in which choice can motivate

student learning

To provide simple, time-saving techniques for
designing differentiated activities, including tiered

assignments

» To develop flexible lesson routines that respond to

learning differences



» To provide strategies and routines that promote

greater independence and responsibility in students

» To explore grading practices in academically

diverse classrooms

» To distinguish the ways in which differentiation
for the gifted and talented varies significantly from

strategies used for other learners

» To add strategies and techniques to teachers’ tool
kits for addressing the needs of learners who are
struggling

» To provide guidance to teacher leaders and
administrators to support differentiation in their

classrooms and schools

Chapter 1 presents the first critical element:
identifying your learning goals. The chapter describes
the connections between standards-based education
and differentiation. Many teachers working with state
standards or provincial goals in the classroom put goals
into the practical language of KUDOs: what students
will know, understand, and be able to do by the end of
the unit or a lesson. KUDOs, the critical first step of
differentiation, are explained and examples in a variety
of curriculum areas are provided. Finally, a process
for thinking through when and how to differentiate is
presented to clarify the flow of actions from standards to
summative assessment.

The second critical element, examining your
professional practices, is addressed in Chapter 2. In this
chapter, you will thoughtfully reflect on the curriculum
practices and strategies for differentiation you currently
use in your classroom. You will have an opportunity to
examine your practices in light of a continuum of teacher
development in differentiation. You will also be provided
with a survey to help you recognize the different needs of
your students.

Chapter 3 addresses the critical element of assess-
ment. A variety of practical strategies for preassessment,
formative assessment, summative assessment, and
student self-reflection are offered. Distinctions are made
between formal and informal methods of assessment.
The chapter includes a list of digital tools and apps for
assessment and highlights strategies for designing sum-
mative assessments with rigor in mind. The special focus
of the strategies presented in this chapter is on quick,

informal assessment.

Introduction

The fourth critical element, the differentiated
learning plan, is introduced in Chapter 4. In today’s
diverse classrooms, the lesson plan structures developed
in the past no longer work. The previous one-size-fits-all
model doesn’t provide the planning flexibility that is
essential to respond to learning differences. This chapter
presents a nine-step process to think through and design
differentiated learning plans.

Chapter 5 extends your understandings and
application of the fifth critical element: student choice.
Although many formats that offer student choice are
being used in classrooms, not all of them meet the
standards of authentic differentiation. For example,
distinctions must be made between a differentiated
tic-tac-toe board and a randomly assembled collection of
activities. Essential characteristics of differentiated choice
boards are described. Additional formats and templates
are introduced and ideas for best managing the use of
choice in the classroom are offered.

Your understanding of and practices in tiering
assignments and using flexible instructional groups will
be extended in Chapter 6. This sixth critical element
describes the most prescriptive strategy in differentiation
and encourages you to try new ways to tier assign-
ments. Two templates are offered to make designing
tiered assignments quick and easy to do. Criteria for
well-designed tiered assignments are also presented.

Chapter 7 describes the importance of maintaining
flexibility in planning and teaching, the seventh critical
element. It asks you to examine your lesson routines and
then suggests ways to plan for differences by modifying
your routines.

Increasing student responsibility and independence is
a crucial endeavor in a differentiated classroom. Chapter
8 addresses this critical element by providing procedures,
management structures, tips for flexible use of space, and
strategies to get your students working in ways that take
less time, less direction, and less supervision from you.

Chapter 9 examines the grading dilemmas of differ-
entiated classrooms. This critical element is discussed
through responses to 10 burning questions about
grading. In this chapter, you will explore your values,
beliefs, and practices related to grading and explore the
challenges of grading gifted and talented students in a
classroom where every student is not doing the same

task. How do you set up learning that challenges and
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excites gifted students and goes above and beyond what
is appropriate for most other learners? Suggestions are
provided for grading gifted learners, and all learners, in
fair and equitable ways.

Chapter 10 explores the challenges of differentiating
for gifted learners. Because of their particular and
specific learning differences and needs, differentiation for
gifted learners varies significantly from strategies used for
most other students. Templates, formats, and strategies
are offered that link best practices for gifted learners to
your practices for differentiation.

Chapter 11 focuses on differentiation strategies for
learners who are struggling. Schools have implemented
response to intervention or response to instruction
(RTT) procedures for students who are having academic
difficulties as well as for students who might be experi-
encing behavioral issues. The strategies for differentiation
form the foundation of instructional interventions for
learners who are struggling. This chapter includes ideas
for scaffolding instruction to increase the likelihood of
success in learning.

Chapter 12 discusses the final critical element: provid-
ing a leadership framework for differentiated classrooms
and schools. A variety of tools, including classroom
walk-through protocols, are provided to allow a teacher
leader or school administrator to gather specific data about
differentiation. In addition, an action-planning format is
offered that can be used with members of a school’s faculty
or with a school’s leadership team.

Finally, the Conclusion reviews all 12 critical
elements of differentiation and offers examples of ways
to make differentiation a daily habit and routine.

The digital content (see page 178 for how to
download) includes all of the reproducible forms
from this book as PDFs. If you wish to use this book
in a professional learning community or book study
group, a free PLC/Book Study Guide with chapter-
by-chapter discussion questions can be downloaded

at freespirit.com/PLC.

How to Use This Book

Making Differentiation a Habit presents critical elements
for success in academically diverse classrooms. Its focus is

to extend the work of my previous book, Differentiating

Instruction in the Regular Classroom, as well as to address
questions and concerns from teachers I have worked
with over the years.

My intent is to support the work of classroom teach-
ers, gifted and special education specialists, and those in
school leadership positions, such as curriculum directors,
building principals, teacher leaders, and professional
development trainers. I also hope that this book will
become a valued resource for college faculty working
with preservice teachers. The habit of differentiation
should begin before our first teaching position.

You may choose to go through the book chapter by
chapter, examining your practices and adding new ideas
and strategies. Or you may want to target an area for
professional growth and go straight to that chapter. For
example, if you want to extend your practices in tiered
assignments, you might go immediately to Chapter 6.

If you are in a specialized role, you may wish to
review chapters with the greatest practicality and concern
for you and your school. Do you need to know where
and how gifted learners “fit” into a differentiated class-
room? Does your school need to set up a building-wide
plan for moving toward a more comprehensive imple-
mentation of differentiation? Are you looking for ways
to respond to some teachers” apprehension about grading
in academically diverse classrooms? You will find your

answers within these chapters.

Personalized Learning
and Differentiation

All varieties of personalized learning are instructional
in nature.! The range of instructional methods used

in personalized learning is broad: personal learning
plans, portfolio demonstrations of learning, blended
learning, community-based learning, computer-based
adaptive technology, student-directed inquiry, project-
and problem-based learning, independent study, dual
enrollment, inquiry-based learning, flexible pacing,
station rotation, targeted instruction, short topic
seminars by teachers, student-created learning profiles,
flexible learning spaces, personalized homework, online
learning management systems, web-based technologies,

virtual learning sessions, and technology-based learning

1. Carol Ann Tomlinson, “Let’s Celebrate Personalization: But Not Too Fast,” Educational Leadership 74, 6 (March 2017).



support. Any one or several of these components may
define personalized learning in a school. However, there
always is an emphasis on student voice and choice in
content, process, and product.

At its most autonomous level, personalized learning
can mean “anything, anywhere, anytime student-designed
and student-determined learning.” At any level of com-
plexity, personalized learning should reflect a move from a
prescribed to a more individualized curriculum.?

For purposes of this book, we will define personalized
learning as a competency-based instructional model
designed around individual learners’ readiness, strengths,
needs, and interests, where students are active collabo-
rators in planning learning paths, monitoring their own
progress, and determining how they will demonstrate
their learning. Personalized learning recognizes that the
pace of learning, depth and complexity of content, and
most effective methods of instruction are likely to vary
from student to student and therefore requires specific and
targeted differentiation in response to these differences.

As author Carol Ann Tomlinson states:
“Personalization is a kind of differentiation . . . or
perhaps multiple kinds.”® The foundational beliefs of
differentiation clearly parallel those of personalized learn-
ing (see “The 20 Foundational Beliefs of Differentiated
Classrooms,” page 163), as evidenced by the following:

Differentiated classrooms are also personalized
classrooms in which the focus is on the success of
all students and the development of autonomous

learners.

» At the heart of personalized learning are the beliefs
that all children can learn and that individuals differ
significantly as learners.

» As stated in the foundational beliefs of differenti-
ation, learning should be about individual growth

and progress.

In both differentiation and personalized learning,
the role of teacher as facilitator, coach, or consul-

tant is to:

= prepare students to accept greater responsibility

for their growth and learning progress

= assure that all scudents work ar the edge of their

competencies, engaged in rigorous learning

2. Tomlinson, 2017.
3. Tomlinson, 2017.

Introduction

experiences that provide voice and choice yet

require individual effort

= always provide challenging learning experiences;

there should be no “low road”

= hold the vision of whar learning can and

should be for individual learners

How to Use This Book in
Personalizing Learning

Chapter 1 presents a process for unpacking academic
standards and “translating” them into language under-
stood by students: By the end of this learning experience,
what will I know? What will I understand? What will I be
able to do? At this writing, it is unclear if student learning
goals will continue to reflect the Common Core State
Standards. However, most likely, all states will continue
to offer state-level learning goals and conduct some sort
of statewide assessment of learning. Therefore, whether
learning goals are determined project by project by the
teacher, co-determined by teachers and students, or gen-
erated by the student, learning goals will likely remain the
foundation of personalized learning environments.

Chapter 2 provides opportunities for educators
to engage in critical reflection. The “Continuum of
Levels of Teacher Development in Differentiation” on
pages 16-19 outlines teaching practices that represent
the evolution of teacher thought and action over time.
Embracing the paradigm of personalized learning is a
journey for both educators and students. You do not
arrive there immediately; if you did, it would be like
having less competent swimmers jumping into the deep
end of a pool. Your own practices and your students’
competencies for independent work develop gradually
and with careful reflection and guidance. As with any
initiative, those deeply rooted in practice demand
time to plan, grow, reflect, and readjust based on new
information and experiences. Level three of the teacher
development continuum best reflects the practices of an
educator in a personalized learning environment.

One of the most important components of personal-
ized learning is the students’ understanding of themselves
as learners. Chapter 2 also offers a student survey for
teacher use that, when paired with student-initiated

learning inventories, provides information about learners
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from both the teacher’s and learners’ own perspectives.
In what ways do the teacher’s perspectives reflect the
strengths, challenges, and ways of learning self-reported
by the student?

Blended learning uses technology to differentiate with
greater precision. As you personalize learning, technology
plays an instructional role, delivering content and assess-
ments on a flexible basis as students are ready. Chapter
3 shares digital tools and apps that can be used for
formative assessment. The chapter also reminds us that
rigor is a necessary element in summative assessment and
provides guidance for what to look for when examining
or designing assessment formats.

Chapter 4 suggests that “exit points,” where student
choice and voice come into play, may occur at any of three
levels during the learning process. You can take personal-
ization deeper at the content delivery level (how students
engage with topics), the application level (how students
practice and apply their learning), or the independent
application level (how students share evidence of their
learning). Each of the three levels provides opportunities
to “open up” the learning experience to student choice,
which is a foundational element in personalized learning.

Chapter 5 offers a variety of formats that provide
support and guidance when students are just beginning
to make instructional choices. Students with little or no
experience in making their own instructional choices
need to start with well-supported and finely designed
options facilitated to yield student success and build
their experience and confidence over time.

The intent of tiered tasks in Chapter 6 is to provide
“just right, right now” learning experiences for all
students. To optimize time, teachers often facilitate
tiered tasks in flexible small groups (Chapter 7), putting
together students with like-learning patterns, prefer-

ences, or needs. Keep in mind that sometimes it is an

individual, and not a small group, who is most in need
of a particular learning experience. Some personalized
learning environments advocate for teacher-facilitated
seminars when students are “ready” for particular con-
tent, skills, or processes, or the use of technology-enabled
instruction. However, I'd suggest that providing
individual support on-demand may be a challenge in
many personalized learning models. Careful thought

and planning, as well as a reality check about what is
possible, is necessary for on-demand learning to happen.

Chapters 10 and 11 focus on the needs of gifted
learners and students with learning differences that may
result in struggles in traditional school settings. Chapter
10 provides a lens to examine the learning experiences of
gifted students. Individual pace and progress provided
by personalized learning models certainly benefit these
learners; however, it is also critical that their learning
experiences reflect complex thought and in-depth explo-
ration to keep them actively engaged.

Chapter 12 walks school leaders through an action
plan to reexamine the readiness of a school community
to embed a particular education initiative into daily prac-
tice. Such a reflective process may be advantageous for
schools initiating personalized learning models. I trust
you will find the ideas, thoughts, strategies, formats, and
templates in this book helpful as you embark on your
journey into personalized learning.

Although practical in its intent, Making
Differentiation a Habit strives to deepen your under-
standings of differentiation and extend your practices for
the benefit of your students. I hope this book becomes a
trusted resource for you as you develop the habit of dif-
ferentiation. Enjoy browsing its pages for what will make
differentiation more doable for you and ensure success in

your academically diverse classroom!

Diane Heacox, Ed.D.



Identifying Your
Learning Goals

Diffe re ntiatio n a n d to Know, Understand, and be able to Do? All academic

standards can be sorted into either know, understand, or

C onte nt Sta nda rds do goals. Goals written as KUDOs relate the following:

I am frequently asked how differentiation fits into Know

standards-based education. Differentiation is all about » What facts, vocabulary, dates, rules, people, places,
working within the framework of your state’s standards and so on do I want my students to know by the
or province’s goals. Educators recognize that not all end of this course/unit/lesson?

students are at the same readiness level or learn at the » Knows are usually written as a list of things we

same pace or in the same way. Differentiation is what we want students to memorize. They are facts related

. b
do to enable more students to meet their state’s standards to a study.

or province’s goals. It is the way in which we respond to

T L L Understand
learning differences as students engage in daily activities

in our classroom. As such, we cannot even begin to think ~ ” What concepts, principles, and generalizations will

about differentiation (how we teach, how our students my students understand by the end of this course/

learn) without first considering our standards (what they unit/lesson?

will learn). Therefore, any work in differentiation must » Understandings are typically written as sentences
begin with your state standards or provincial goals well describing the “big ideas” of the course/unit/lesson.
in mind. In writing understandings, it helps if you use the

phrase “understand that . . .”

Know Your KUDOs be

» What will my students be able to do independently

All states and provinces have some form of academic or by the end of the course/unit/lesson?
content standards to guide the learning goals of students , ) o
. . . » Do are skills and processes. They are applications
in their schools. Academic standards, however, are most ) o
. y N of learning and encompass both critical and
often written in “edu-babble,” the language of educators. ) > . ) )
) ) ) creative thinking. Think of them as life skills that
If you are going to talk about learning goals with students _ ) i
) . apply beyond this particular course/unit/lesson.
and share them with parents, it is important that you put

the standards into language that can be clearly understood. » Do’ are written as statements beginning with

A learning goal should be written so that there is little a verb, usually a verb associated with Bloom’s

room for different interpretations of its meaning,. Taxonomy, such as compare, contrast, formu-

Today, many educators are writing learning late, predict, classify, describe, summarize, or

S
goals—whether they are at the course, unit, or lesson distinguish.

plan level—as “KUDOs”: What do I want my students

1. Benjamin Bloom et al., Taxonomy of Educational Objectives: Handbook 1: Cognitive Domain (New York: Longman, 1984).





